Celebrating as a community that’s learning
Links to the curriculum

Learners’ background
There are nine students featured throughout the learning stories. Seven of these students
are from Room 7 and enrolled at Conductive Education. All seven students have ongoing
and reviewable resourcing schemes (ORRS) funding.
Room 7 students

Brittany

Matthew

Lucas

Sarah

Keriann

George

Charlie

Marshall, who also has ORRS funding, is enrolled in the mainstream and is joining the
group for the project. Damon is a special friend to our class from the mainstream.

Marshall

Damon

Of the students with ORRS funding, Brittany and Marshall are the only two who
communicate by speech. Marshall is a school leader and Whānau Kapene (house captain).
After attending a convention for young leaders, he returned to school with the aim of
helping some of his friends who were unable to speak.
This group of students have known each other for many years and many have been
together since early intervention at Conductive Education. A new student, Charlie, joined
the class in term 3. All students are year 4 to 8. Most of the children have low vision and
need help to access materials. Most have a way to indicate their preferences when making
choices.
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Staff

Libby
(teacher)

Helen
(arts and EfS
advisor)

Rob
(cameraman)

Dawne
(volunteer)

Sarah
(teacher aide)

Vanessa
(teacher aide)

Belinda
(teacher aide)

Lauren
(Brittany’s sister)

Juanita
(teacher aide)

Libby is the class teacher, Helen is an arts and education for sustainability (EfS) advisor for
the Canterbury region, Rob is the cameraman, Dawne is a volunteer of 6 years in the class
Juanita, Sarah, Belinda, Vanessa and Marie are teacher aides and Lauren is Brittany’s
sister.
Education for Sustainability fosters student centred learning processes such as
cooperative learning and experiential learning as students learn in, about and for the
environment in real life contexts.

Three learning stories
1. Getting started March 2008
2. Confidence using media processes 23 May to August 2008
3. Linking it together August to September 2008
A string of learning stories compiled from March to September 2008.
This string of learning stories shows a group of children working together as a community
of learners on a long-term art project to build on their learning from their camp
experiences.
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Getting started
Students

Brittany, Matthew, Lucas,
Sarah, Keriann, and
George (Room 7),
Marshall and
Damon (Room 11)

Date

March – May 2008

Topic

The arts: visual arts
and education for
sustainability (EfS)

Observers

Libby (teacher)
Helen (arts and EfS advisor)
Marie (teacher aide)
Dawne (volunteer)
Sarah (teacher aide)
Juanita (teacher aide)
Vanessa (teacher aide)
Rob (cameraman)

How we created opportunities for learning
After attending camp in the first term, the group will embark on a learning journey to make
a collaborative work of value in response to the collective camp experience. With the
knowledge and expertise of Helen, and the teacher’s knowledge of the children, we will
work together to enable the children to make their own works, to make their own decisions
and choices, and to take risks. We will learn the language of the visual arts.
Background
All the children had been on camp in term 1, one group to the sandy shore estuary, the
other to a hill-top camp with native bush. There was a wheelchair-accessible walkway by
the edge of the harbour and also an estuary environment, with lots of bird life and
vegetation.
At the end of the first term, just after both camps, we had a combined session to talk about
the high and low points of camp for both groups. We also talked about how we were going
to make a visual representation of our experiences.
There are three children of the eight who are able to speak.
Our first session was to talk about, and recall, both camp experiences; I had been on both
and was able, with photos, to help the non-verbal children share some of their camp
adventures. Marie wrote down the things we liked, things we did not like, and the things
that were frustrating.
Access issues came up as a problem in both venues. Marshall could not get to the mini-golf
course, which was up a flight of steps; Lucas could not roll down the hill because he had a
dislocated hip. Brittany could not get on the sandy shore in her power wheelchair. Positive
things included Brittany’s older sister coming to stay overnight with Brittany in her
bunkroom, Keriann going to the campfire and eating toasted marshmallows, and Matty
swimming in the covered pool.
They all loved lying in a big heap on the trampoline together and Sarah enjoyed going on
the Liberty Swing in her wheelchair.
The retelling of the stories and finding the common things to both venues; sky, sea,
vegetation, and birds helped to get us started on our discussion about our artwork.
We talked about the possibilities of art being a way for us to imagine a fuller access to our
environment and the ability to put ourselves wherever we wanted to be.
After talking with Helen about the experience we had with paint in the past, I talked about
how direct access finger painting had always been most successful.
We had talked about canvas or calico being a stronger medium to carry the paint.
Between us we had a large collection of paint acrylic and test pots. We used blue, green,
and brown hues, and white and black for mixing and blending. We used slope boards with
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washed calico stretched and clipped at the edges. Having the calico on an angle and secure
was really important for access and to enable children with low vision to see their work.
We organised the painting sessions to coincide with the best staff-to-child ratios. This was a
crucial factor in the success of the exercise. We made sure staff who worked well with a
particular child were matched with that child.

Learning story
The first painting session was held over a morning. Rob was filming throughout the
morning. We took lots of digital photos to use in our feedback sessions and Helen was
recording any conversations as they happened, asking children for their thoughts and
ideas. (Click here to view the video clip 1 online)
We talked with the children about starting on “sky pictures”, and Helen showed us how to
colour mix, scratch back (scraffito), blend, and lay on colour.
The children were a bit reluctant to engage with the paint at first. We offered them choices
of colour to work with or mix and before long Brittany and Marshall (Click here to view the
video clip 2 online) were requesting different colours or asking to use the colour mix of
another child. (Click here to view the video clip 3 online)
The children painted all morning in blues, greens, and browns for the estuary mud, using
their hands, brushes or a combination of whichever worked best for them.
Helen brought sawdust and sand to add to the paintings. This gave the children another
opportunity to decide how their work would look and to take a risk with another texture.
Helen would gently pause and introduce the group to another technique. Brittany, Marshall,
and Damon talked freely throughout the session. Those unable to speak indicated by
vocalising and actions that they were very much present and part of this community of
learners. (Click here to view the video clip 6 online)
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Marshall
— “I’m an artiste.”
— “I’m in my element here.”
— “Can I stay here all day?”
— “I’m never going to wash my fingernails.”
— “I’m better with my hands” (he initially did not want to use his hands).
— “Blue and yellow make green.”
Brittany
— “I love this.”
— “I love green.”
— “Can I have some more paint?”
— “I gave some paint to Marshall and I got some from Keriann.”
— “I want to do this all by myself.”
Keriann was focused and she worked well with Dawne. She was better standing at her high
slope board and she was better using a paintbrush. Keriann was choosing colours out of a
choice of two, this was quite distinct. (Click here to view the video clip 4 online)
Matthew pointed directly to the place on the calico where he wanted Helen to put the paint.
He was able to make his “yes” sound to indicate a colour choice. He also used his
vocalisation in the feedback sessions when asked. He became more and more engaged as
the session progressed. (Click here to view the video clip 5 online) He was keen to watch
the other children to see what they were doing.
Lucas chose the colour he wanted. He was focused and looked at his work. During the
feedback sessions he touched and explored the dry paint on his work, looked at it, held it
up, and vocalised.

Analysis – what learning is happening here?
Key competencies
Participating and contributing, Relating to others, Thinking
This was the initial session of our art project. The children were adjusting to new people in
the room and to being filmed. They quickly came to terms with the changes and once they
knew what was expected of them, took up the challenge. The students explored colour
mixing, painting techniques, making choices about colours and textures, and applying
paint. They were able to talk about what they were doing and to talk to each other.

Learning areas
Level 1 the arts: Developing Practical Knowledge: visual arts
— Explore a variety of materials and tools and discover elements and selected principles.
Level 1 the arts: Communicating and Interpreting: visual arts
— Share the ideas, feelings, and stories communicated by their own and others’ objects
and images.
Level 1 the arts: Understanding the Arts in Context: visual arts
— Share ideas about how and why their own and others’ works are made, their purpose,
value, and context.
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Level 1 the arts: Visual Arts: developing ideas
— Investigate visual ideas in response to a variety of motivations, observation, and
imagination.
Education for Sustainability: education in the environment, education about the environment
(Refer pp 14 Guidelines for Environmental Education in New Zealand Schools 1999;
Principle of Future Focus pp 9. The New Zealand Curriculum 2007).

Where to next?
We will revisit and reflect on our painted calico pieces (communicating and
interpreting).The children will decide if they would like to embellish their work and what the
next step may be (developing ideas). We will decide what to do with the large canvas
panels Helen has brought for us.
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Confidence in media processes
Students

Brittany, Matthew, Lucas,
Sarah, Keriann, George, and
Charlie (Room 7), Marshall
and Damon (Room 11)

Date

23 May to 27 August 2008

Topic

The arts: visual arts.
Science: living world,
ecology, planet earth and
beyond, earth systems

Observers

Libby (teacher)
Helen (arts and EfS advisor)
Rob (cameraman)

How we created opportunities for learning
The children will learn the techniques of printing, sewing, tearing a soft edge on calico,
stencilling, wet cartridge, and dye powder composition (the visual arts strands of
developing practical knowledge and developing ideas strands).
They will make compositional decisions about the collective work, they will have
opportunities to try different combinations, and retell the stories about making the works
(visual arts strand of communicating and interpreting).
Background
Following on from our first painting morning (19 May 2008), we looked at the works and
talked about the individual styles coming through. Each child had at least five works. Lucas
used quite a bit of white in his works, which gave them a distinctive and recognisable look.
He was proud to hold his work for others to see; he touched it and vocalised about it to the
group. He had spent some time watching the slide show of our first session on the
computer. He was vocalising, especially when he saw himself.
I offered the class the opportunity to sew onto their works. We had done some sewing
earlier in the year, which they had really enjoyed. They wanted to sew (21 & 26 May
2008). This was a marvellous opportunity for collaborative work, as one child was able to
work the pressure foot and the other could move the sewing direction lever on the
machine. Each child was able to choose a coloured machine thread, and then team up with
a classmate. They enjoyed the sounds of the machine and the fact you could sew really
fast; this excited Marshall, a big fan of Coronation Street – he said: “I want to sew like they
do at Underworld”. (Click here to view the video clip 7 online)
Relationships developed from this activity. Some children were very capable at the pressure
foot and others were skilled at directing the sewing. Natural partnerships arose and we
were thrilled when Marshall asked George and Keriann to help him with his work. It was a
chance for everyone to appreciate the strengths of their classmates and to show how each
person has something to offer and a part to play.
Asked by Helen what he thought the sewing added to the work, Marshall thought for a
while and said, “it adds pizzazz”.
23 May 2008
We could see that the edges of our works, where they had been folded and attached to the
slope boards, were without paint. We talked about what to do about them and whether to
leave them or to remove them. Scissors are difficult for the children to use and we thought
of other ways other than cutting and came up with ripping the calico. We talked about the
children making the decision about where the rip should begin. I demonstrated just once.
The children worked together with an adult to reduce the unpainted margins of their work.
Some children could snip the fabric but most of them were able to give their affirmative
response to the adult when a ruler was moved about on the work. Brittany was able to use
both her hands together but the other children needed help. Here is some of the
conversation that came from this session.
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Teacher: Tell me where to go (on the composition).
Marshall: Up.
Teacher: Up where… This way? Say when.
Marshall: There.
Teacher: Which is the best way for your hand to go? (for the tearing)
Teacher: This is your good arm for pulling away (the fabric), is that what I felt last time?
Marshall: Yeah.
Teacher: Was I helping too much?
Marshall: No.
Teacher: Do you like the look of the edge? Is it OK? Check it out, are you happy with all the
sides?
Marshall: No.
Teacher: Which side? (Marshall indicates) That one? In a bit? There?
Teacher holds the work up to Marshall: Do you like it?
Marshall: Yeah.
There were many opportunities for genuine decisions to be made here. Because of the
attachment the children had to the works they made sure not to rip any of their paint
effects. When two children were able to rip the fabric together and the noise of the ripping
was loud, one of the children said that it was like a Christmas cracker.
26 May 2008
Helen returned and taught us some printing techniques, using plant material from camp
and plants we collected from the school garden. (Click here to view the video clip 8 online)
Lucas made a print from the acacia pods we had gathered while on camp. (Click here to
view the video clip 9 online)
Other children noticed the effect and asked him if they could have the pod. Some children
found the printers ink more challenging and sticky on their fingers but Helen was patient
and persistent at making sure they had understood the process. Keriann had great fun with
a bundle of tussock inked up; she had great energy and was able to thrash her tussock on
strong brown paper and make an amazing work. She smiled and laughed throughout this
session and was able to work with less support.
19 August 2008
We folded the large canvas panels horizontally into three and used the rollers to paint the
sky, earth, forest, and sea. (Click here to view the video clip 10 online) By this session we
could see the children’s confidence growing, they were so eager to get started, choose their
colours, use the equipment, and talk to each other about the process. They were able to
share paint and equipment with each other. All children wanted to be involved. (Click here
to view the video clip online)
George chose purple for his part of painting the canvas panel. He often chooses this colour.
Other children were watching him and commented on how they liked the colour, too. “It’s
the colour of Barney,” said Marshall.
Lucas and Marshall had to work together to solve the problem about how their painted
areas would meet.
By this time, there was an interest from the wider school community, and children and
teachers started to ask questions about what was going on in our classroom.
The children frequently asked when they could “paint”. They asked about Helen and Rob.
I shared a progress report on our project with the arts committee and Helen spoke about
our work in the staffroom.
With resources from the school library, we began to research and discuss the wildlife we
had seen on our camps: birds, crabs, shellfish, and some of the things we could not see
that may have lived in the mud and water.
Celebrating as a community that’s learning
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The teacher aides and I photocopied and backed with card a number of bird and animal
images. We used these to talk about where the bird or animal would live in the forest, the
estuary or under the water.

27 August 2008
We added dye and paint to the bird and animal shapes. (Click here to view the video clip 12
online)
Helen showed us how to carry out a further stencil technique, which involved sponging
around the shape. Marshall chose a black shag (kawau) to begin with. The black shape on
the white paper was an excellent contrast that enabled him to see his work and carry out
his stencilling with minimal help. He then chose the kahu (hawk), which he knew was a bird
of prey, and after that he wanted the tern (tara). In the finished work, he insisted the kahu
and the tara had a fight in the sky.
The teachers noticed the wonderful paint marks on the shapes produced by the stencilling
process. The children made decisions about which bird they wanted and which colour they
would use.
While the birds and animals were drying, Helen asked the children if they would like to try a
different painting technique. She showed us how to dampen the wet-strength cartridge
paper and add dye powder to the paper with a sieve. The children were very excited to
experiment with the colours and the immediate effect gave them feedback and generated a
buzz of excitement. When the dye paintings were dry we reflected on them. Here are some
of the comments from children and staff: (Click here to view the video clip 14 online)
Marshall said, “[I think] fire! [Now that it’s dry] Ashy! Can you see a little bit of green in
there? I want to do more on it [I would like to show it to people by doing more] I can see
purple [I would like people to see my work and I would say] Copy me!”
Libby said, “Charlie did copy you.”
Charlie clutched his work in his hand holding it so the others could see.
“It looks like the opening of the Beijing Olympics,” Libby commented.
“Gunpowder,” said Marshall. “I like it.”
“Inside a volcano,” said Marie.
Charlie continued to hold his work and smile. “It’s good you are proud of your painting,”
Libby said.
Brittany talked about Keriann’s work as she was away on that day. “Red – an explosion!”
Marie said, “It’s like looking down a tunnel, like Star Trek.”
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In a later session the children decided where to place their completed birds and animals in
the composition, where it would feel right. (Click here to view the video clip 13 online) All
decisions of the children were honoured and together we stuck the shapes on with the glue
gun.
The language generated from this session was astounding and the deep knowledge the
children had accumulated over the term about paint and the environment became evident
to us all.

Analysis – what learning is happening here?
— Visual art – developing ideas and developing practical knowledge.
— Education for sustainability – biodiversity and interconnectedness.

Key competencies
Participating and contributing, Relating to others, Thinking
The whole class was into the paint; they showed a real development in their knowledge of
colour mixing, using sponges and rollers, taking risks, and feeling confident about decisions
they made. Those who were able could discuss their decisions and spoke enthusiastically
about their work and their classmates’ work throughout each session. (communicating and
interpreting).
I knew how much they enjoyed it because of the number of works they completed, their
concentration and focus, and the way they experimented with mixing (developing practical
knowledge), choosing and asking for specific colours and items. The support staff were just
as enthusiastic as the children and following this session they asked if they could mount
and frame some of the bird stencils not used in the big panel (understanding the arts in
context).

Learning areas
Level 1 the arts: Developing Ideas: visual arts
— Investigate visual ideas in response to a variety of motivations, observation and
imagination.
Level 1 the arts: Developing Practical Knowledge: visual arts
— Explore a variety of materials and tools and discover elements and selected principles.
Level 1 the arts: Communicating and Interpreting: visual arts
— Share the ideas, feelings, and stories communicated by their own and others’ objects
and images.
Level 1 the arts: Understanding the Arts in Context: visual arts
— Share ideas about how and why their own and others’ works are made and their
purpose, value, and context.
Education for Sustainability: education in the environment, education about the environment
(Refer pp 14 Guidelines for Environmental Education in New Zealand Schools 1999;
Principle of Future Focus pp 9. The New Zealand Curriculum 2007).

Where to next?
The next phase of the project is to link together and present our body of work.
There will be more opportunities for compositional decision-making, having reasons for
choices, trying combinations with shapes, and telling stories.

Celebrating as a community that’s learning

Page 10 of 16

Linking it together
Students

Brittany, Matthew, Lucas,
Sarah, Keriann, George, and
Charlie (Room 7), Marshall
and Damon (Room 11)

Date

August to September 2008

Topic

The arts: visual arts.
Science: living world,
ecology, planet earth and
beyond, earth systems

Observers

Libby (teacher)
Helen (arts and EfS advisor)
Rob (cameraman)

How we created opportunities for learning
— The children will make compositional decisions about the collective work, they will have
opportunities to try different combinations and retell the stories about making the
works.
— They will make decisions about the presentation of the works in the school environment.
Learning story
Over terms two and three, the children have created a body of work related to their camp
experience in term one.
The have painted calico panels in blues, greens, and browns, some have been sewn on and
have torn edges.
There are two large canvas panels painted with rollers that depict sky, forest, estuary, and
sea. One of these panels has the birds and animals we painted or dyed placed in the
composition. We have a series of bird silhouette stencils framed and mounted. There is also
a series of paintings made by sprinkling dry dye powder onto wet-strength cartridge paper.
We know the display areas in the school hall we can use and, as a group, we prepared
them for the new display.
The canvas panels looked so good we did not want to stick our calico paintings over them,
as was our original plan. We decided to place the calico panels together and see if the
children could help to decide how they would best look. We spent time laying them on a flat
surface and getting an idea of how they would be. We discussed sewing them together but,
because the sewing machine was broken, we had to hand sew them together. They
emerged in colour waves and the children decided they should hang horizontally in the skyearth-sea sequence.
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The children were fully involved in the decision-making about the placing of the works.
There were some site restrictions and we were not entirely happy about access to the
works visually and physically.
The confidence of the children and staff has grown and developed over the two terms.
Brittany’s language development has jumped two years in six months. Some of her
comments, when Helen asked her about what she liked about painting were:
“I like painting. What are we doing today? I think we should do painting ‘cause it is lots of
fun with me. It is fun because of stuff in my hands.”
The children, when asked, continued to comment on their learning:
Marshall’s comment to Helen on 26 August 2008:
“I like doing art because you can get your hands dirty. I like getting it on my
hands. In art we do it but not in other stuff (at school). It is the feeling of
paint and it’s cool because you can do finger painting and get it all over your
hands. It makes me feel good ‘cause the feel of it and how it looks – it looks
cool ‘cause it surprises me in what I do. I still keep going when things go
wrong – because (then) I do other things on my painting and I make it look
good and I make it colourful too. I would like to do scraffitto (if I could do
anything in art). I have learned that art is good and it makes me real happy.
I like choosing for myself and all the colours – green, yellow, blue, and
brown, and black. I’m very typical at what I choose – I choose more in art
than other times at school. That is what really makes me feel real happy”.
Lucas, who experienced severe pain throughout the duration of project, was able to
produce some of the most beautiful work. Matthew, who often refuses to join in, became an
integral part of the group with a valuable contribution to make. George, so often distracted,
found a place to shine through paint and printers ink, his colour choices and confidence
grew at every session and his behaviour was exemplary throughout the project.

Analysis – what learning is happening here?
This project has been an opportunity for real choice making, collaborative decision-making,
group reflection, and a chance to learn and build on specific techniques with paint and
printmaking.
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All the children grew in so many ways, as did teachers and support staff. Having
newcomers in our classroom, who recognised the skill and expert knowledge of the support
staff and who acknowledged them for the genuine choices they offered and facilitated for
each child, made the support staff feel valued and appreciated.
Having both children and teachers being filmed and interviewed put the spotlight on
teaching and learning and made us reflect and think deeply about why we did things,
decisions we made, questions we asked, and the time we waited for the child to respond.
Our learning strengthened over time with a deep understanding about the individual
strengths of each child being celebrated and built upon.
Through a shared process and collective work, individual efforts contributed to the
completed works.

Key competencies
Relating to others
The length of the project, the special attention to record each session, and the opportunity
to watch ourselves on a slide show the following day all helped the group to feel worthwhile
as a community of learners.

Learning areas
Level 1 the arts: Developing Ideas: visual arts
— Investigate visual ideas in response to a variety of motivations, observation, and
imagination.
Level 1 the arts: Developing Practical Knowledge: visual arts
— Explore a variety of materials and tools, and discover elements and selected principles.
Level 1 the arts: Communicating and Interpreting: visual arts
— Share the ideas feelings and stories communicated by their own and others’ objects and
images.
Level 1 the arts: Understanding the Arts in Context: visual arts
— Share ideas about how and why their own and others’ works are made and their
purpose, value, and context.
Education for Sustainability: education in the environment, education about the environment
(Refer pp 14 Guidelines for Environmental Education in New Zealand Schools 1999;
Principle of Future Focus pp 9. The New Zealand Curriculum 2007).

Where to next?
We would like the works to be more accessible to the children who made them, where they
can see and touch them.
We also need to talk about and celebrate our works with the rest of our school community
and our families. I am hoping the children who have been involved will have the courage to
talk about the process and the journey.
We also want to explore the opportunity for public display of our works and the learning
stories, photographs, and film that is a record of the project.
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Reflection — what these stories exemplify

These stories show learning in context and the genuine choices and decisions each child
was able to make throughout the visual arts project.
They demonstrate the level of skill able to be achieved by members of this group in their
knowledge about paint, printers ink, and specific visual arts techniques and processes.
They exemplify the level of interest and depth of understanding this group of children has
for an art project they were involved in for several months.

Key competencies
This group of children display the key competencies of relating to others and participating,
from the initial recount and discussion about camp, to the sharing of ideas about paint or
where to hang and display the work.
How might these stories strengthen the students’ identities as learners?
The group of children moved from a point of hesitation about getting involved with paint to
being confident decision-makers ready to choose and combine colours, work with different
media, take risks, and support each other as a community of learners (continuity and
depth).
They shared blended paint combinations, they used the sewing machine in pairs, and they
talked about, commented on, and viewed each others’ work physically and on a slide show
on the computer (breadth, continuity, and depth). They collaborated on the big canvas and
shared their thoughts about joining the smaller works together (depth). They borrowed
each others’ good ideas after seeing what worked well (depth).
For more information on the four dimensions of agency, breadth, continuity, and depth
(ABCDs), refer to Narrative assessment: a guide for teachers.
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Learning areas
Level 1 the arts
Levels 1 and 2 science
Level 1 technology
Our main focus has been visual arts but it also incorporates learning from science – the
living world, technology, and education for sustainability. We noted the two children in our
group who were able to speak could use the language of visual arts with confidence soon
after learning a new technique and especially after putting it into practice (inking up,
layering, scraffito, stencilling, blending, composition).

Effective pedagogy
What does this tell us about teaching and learning in this setting?
Helen took a genuine interest in the group. The filming of the process and the regular
interviews to record the thoughts of the children about what they had done was a catalyst
for a great performance (creating a supportive learning environment). The teacher and
support staff also felt this group, often overlooked, had potential for greatness. Helen
helped introduce us to a vehicle that all the children could access and achieve through. The
children produced many quality pieces individually and collaboratively of which they and
their families and friends were truly proud (providing sufficient opportunities to
learn/facilitating shared learning).
The teacher and support staff’s knowledge of the group, and their collective thinking about
how the children could access materials and achieve best, was all part of the project
(making connections to prior learning and experience).
The teacher and Helen planned the sessions to coincide with the best levels of staffing and
at times of the day when children were performing to their potential. We had carefully
chosen equipment and lots of paint colour choice. Authentic choice making was a key
pedagogy throughout the process (enhancing the relevance of new learning). Throughout
the project we maintained an open and flexible approach so as to be ready to respond to
the children’s learning as it grew, developed, and changed over time (teaching as inquiry).
The teacher and facilitator regularly reflected on the effect of the teaching on the students
(teaching as inquiry).
Each child saw themselves as an artist by the end of the project, they each had an
understanding of their worth and the importance of theirs and others’ contributions. The
students were given opportunity to reflect and respond after each practical session and at
other intervals over the several months of the project (encouraging reflective thought and
action).
Reflective questions for the reader
“How much time do I allow for children to respond to reflective questioning?”
“How do I enable non-verbal children to give and receive feedback about their work?”
“How can I involve my students in every part of the process?”
“Do I expect enough of my students every day?”
“Do I listen to my students when they tell me or show me something?”
“Do I try another way when something does not work out?”
“Do I display the artwork of my students in a place for all to enjoy?”
“How can I expose my class to many forms of visual art and music regularly?”
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Useful resources
Arts online. Weblink http://arts.unitec.ac.nz. Accessed on 1 June 2009.
Hunt, J., & Lucas, R. (2004). From weta to kauri: a guide to the New Zealand forest.
Auckland, N.Z.: Random House.
Ministry of Education. (1999). Guidelines for environmental education in New Zealand
schools. Wellington: Learning Media.
Ministry of Education. (2002). Painting – Exploring the visual arts in years 1–6. Wellington:
Learning Media.
Ministry of Education. (2002). Printmaking – Exploring the visual arts in years 1–6.
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